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Sub-regional Study on Lifelong Learning in Central Asia 
TERMS OF REFERENCE  

 
Background 
 
In 2015, the new ambitious and inspiring global education agenda, referred to as Education 
2030 or Sustainable Development Goal 4 (SDG4), called for all countries to “ensure 
inclusive and equitable quality education and promote lifelong learning opportunities for 
all.” In this context, Central Asian countries are committed to achieving the SDG4 and the following 
SDG4 targets by 2030:  
 

 Ensure equal access for all women and men to affordable and quality technical, vocational 
and tertiary education, including university  

 Substantially increase the number of youth and adults who have relevant skills, including 
technical and vocational skills, for employment, decent jobs and entrepreneurship  

 
Technical and vocational education (TVET) has a prominent place in the SDG4 agenda, given its key 
role in promoting lifelong learning and developing skills and competencies to solve complex 
challenges of the 21st century. Nevertheless, it is important to keep in mind that an individual should 
acquire skills for work not only through TVET but at other education levels as well. Students could 
gain these skills outside education systems throughout lifetime, including within families, communities 
and workplaces.  
 
UNESCO’s Asia and Pacific Regional Bureau for Education (UNESCO Bangkok) called these skills 
transversal competencies and defined them as critical and innovative thinking, inter-personal skills, 
intra-personal skills, global citizenship and media and information literacy. Rapid advancement in 
information and technology fields create lots of uncertainty for future jobs. To prepare for this 
uncertainty, students need to develop non-cognitive skills besides practical and technical cognitive 
core skills for work such as literacy, numeracy, information and communication technology (ICT) and 
digital literacy, financial literacy and entrepreneuship skills. To be successful in the future, they must 
develop and strengthen character qualities such as curiosity, initiative, perseverance, self-control, 
adaptability, leadership and social and cultural awareness, which determine how they could approach 
their changing environment.   
 
However, an analysis of the existing education systems in the Central Asian region indicates that 
there are issues with access, affordability and quality of technical and vocational education, tertiary 
education and adult education. For example, only 1% of secondary school students in Tajikistan were 
enrolled in TVET programmes. It is also a challenge to measure workplace-based education and 
training in Central Asia. Tertiary education institutions vary widely within each Central Asian country 
and countries spend a very small share of GDP on adult education. Fewer than one in six countries 
worldwide, including Kyrgyzstan, spent more than 0.3% of GDP on adult education.1  
 
It is therefore, necessary to introduce a fundamental reform in the Central Asian education systems 
to strengthen access, funding and quality of TVET, tertiary and adult education, including ensuring 
right qualifications, especially in rural areas. For instance, improving the quality of education requires 
developing or strengthening national qualification frameworks, using learning level descriptors and 
qualifications at different education levels in order to assess learning outcomes.  
 
In addition, non-formal educational institutions could provide knowledge and practical skills, as well 
as organize various activities (educational, cultural, recreational, environmental, etc.) for the urban 
and rural populations of different ages. Such institutions would contribute to improving the quality of 

                                                
1 Global Education Monitoring Report 2016 

http://www.unescobkk.org/
https://en.wikipedia.org/wiki/Learning_level_descriptors
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life in a changing socio-economic situation and develop the local community in accordance with the 
needs of community members.  
 
In the context of non-formal adult education, Community Learning Centers (CLCs) could provide a 
significant contribution to the implementation of the SDG4. The CLC model is potentially attractive 
for Central Asian countries, because it can provide access to training for different segments of the 
population regardless of their age, and it can also make education "closer to home”. In addition, CLCs 
can help to grow more professionals for future investment projects, provide social cohesion, ensure 
the development of active global citizenship and contribute to economic progress by effective 
implementation of available financial resources. 
 
Against this background, UNESCO Cluster Office for Kazakhstan, Kyrgyzstan, Tajikistan and 
Uzbekistan (UNESCO Almaty), in cooperation with DVV International, is undertaking a sub-regional 
study on lifelong learning in Central Asia. As part of this study, four country analyses, reports and 
recommendations for future lifelong learning strategy development in Central Asian countries will be 
developed.  

Assignments 

 

Under the overall authority of the Director of UNESCO Almaty and a supervision of the Education 
Programme Specialist, UNESCO Almaty, the consultant team will conduct the sub-regional study 
on lifelong learning in Central Asia, which analyses diverse lifelong learning policies and systems in 
the Central Asian region and beyond. 

 

In particular, the consultant team will undertake the following tasks: 

 

 Conduct analysis of different policies and systems on lifelfong learning of selected countries 
with similar contexts like Central Asian countries  

 Conduct desk analysis and field research in Kazakhstan, Kyrgyzstan and Tajikistan  

 Prepare country reports of Kazakhstan, Kyrgyzstan and Tajikistan and provide strategic 
recommendations to strengthen lifelong learning in each country, as a basis for potential 
strategy development 

 Based on research conducted for the development of the National Strategy of the Republic 
of Uzbekistan for Lifelong Learning,  prepare a country report for Uzbekistan 

 Draft a synthesis sub-regional report to compare lifelong learning policies and systems in 
the Central Asian region and beyond  

 
 

Objective of the study 

 

The sub-regional study aims to provide Member States with evidence, policy options and capacity to 
strengthen lifelong learning in Central Asia. 

 

Scope of the country studies 

 

   Integrate different stages of education into a unified education system of lifelong learning 

   Identify lifelong learning priorities of each focus country, taking into account national, regional 
and global socio-economic development 

   Propose monitoring and evaluation mechanism, including key strategic indicators 

   Outline government and other stakeholders responsibilities and suggest public-private 
partnership strategies in promoting lifelong learning 
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   Provide recommendations to transform the education system to become demand driven and 
to foster the 21st century non-cognitive skills in order to respond to the labor market needs  

 
Methodology 
 

The regional study will employ a variety of methods of data collection and analysis, including but not 
limited to the following:  

 

1) Desk review of relevant literature will include academic literature, analytical, policy, and evaluation 
documents, reports and publications by government, international agencies, and NGOs, which are 
available at national, regional and international levels. The desk review will be a useful background 
for conducting field research. 

 

2) Field research will involve the collection and analysis of specific information and data collected 
from different stakeholders, including relevent government bodies, ministries, universities, research 
centres, institutes, TVET colleges, community learning centres, and education partners in selected 
countries.  

 

The following issues should be taken into consideration: 

 

-  Local researchers or government officials should be selected to conduct country studies. 
UNESCO Almaty will help identify country researchers in addition to the consulting team’s 
own network of experts.  
 

- Country research will include conducting semi-structured interviews in a local language with 
stakeholders at central, provincial, district and school CLC level. Interviews with relevent 
education partners are also foreseen, based on suggestions by UNESCO, DVV and the 
consultant team after analyzing the country situation. At education institution level, it will be 
necessary to interview principals, teachers, students, etc.  
 

- The consulting team needs to ensure the representativeness of the country sample based on 
available timeline and specific country context, including factors such as population, etc.  
 
 

Deliverables  
 
The sub-regional report and country reports are to be written in English or Russian. The reports 
should be translated into English or Russian and a local language of the specific country. The 
deliverables should be prepared as single-spaced documents, using Microsoft Word and 
tables/graphs and images/photos, with a following number of pages: 
  

 Country reports: maximum 15 pages, excluding an executive summary, annexes and 
references  

 Regional report: maximum 20 pages, excluding an executive summary, annexes and 
references  

 
Outline of country case studies 
  

 
1. Background (i.e., Sustainable Development Goal 4-Education 2030 agenda, skills and 

qualifications for the 21st century) 
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2. Socio-economic forecasting and development  

 
(i.e., analysis of the socio-economic policies of the country such as the national 
development strategy and social studies of the population) 
 

3. Education system analysis   
 
(i.e., holistic review of the education system, analysis of education strategies and current 
education provision through formal, informal and non-formal settings) 

 
4.  Labor market and skills development for youth and adults  

 
- labor market condition of the country 
- existing policy priorities for addressing transversal skills 
-  existing policy priorities and plans of the country for migrant workers 
- on-the-job training and training for unemployed populations of the country 
-  community learning centers 
-  technical vocational education and training (TVET) for adults  (TVET provision of the 

country, existing policy priorities and plans of the country for improving quality and 
relevance of the TVET provision, linking formal TVET provision with non-formal 
training for adults, synergies for TVET with secondary and higher education) 

 
5.  Education system transformation priorities towards 2030 

 
(introduce mechanisms of the recognition, validation and accreditation system of lifelong 
learning such as national qualification frameworks; identify education and training needs; 
etc.) 

 
Tasks and Timeline 
 

1. Draft the outline and research framework by 23 June 2017 
 

2. Submit the first draft of country reports by 16 August 2017 
 

3. Reflecting comments made by UNESCO and DVV International, country researchers present 
draft reports at the Regional Forum on Adult Education in Kyrgyzstan on 6-9 September 2017 

 
4. Based on feedback received at the meeting, finalize and submit country reports to UNESCO 

by 16 October 2017 
 

5. Submit the draft of the sub-regional synthesis report by 1 November 2017 
 

6. Finalize the sub-regional report by 1 December 2017 
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